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Abstract. This study examines principal management practices in improving 
teacher professionalism at the junior high school level. The research is motivated 
by persistent challenges related to teacher competence and instructional quality, 
despite the existence of national policies on teacher professional development. 
The study aims to analyze how school principals manage planning, organizing, 
implementation, and supervision and evaluation processes to enhance teacher 
professionalism. A qualitative approach with a descriptive case study design was 
employed. The research was conducted at SMPN 2 Agrabinta and SMPN 5 
Cibinong in Cianjur Regency, Indonesia. Data were collected through in-depth 
interviews, participant observations, and document analysis involving school 
principals, vice principals, and teachers. Data analysis followed the interactive 
model of Miles, Huberman, and Saldaña, while data trustworthiness was ensured 
through triangulation, member checking, and audit trails. The findings reveal that 
principal management in improving teacher professionalism is implemented 
systematically across four management functions. Planning is based on 
competency mapping and school needs, organizing involves structured role 
distribution and collaboration, implementation focuses on academic supervision, 
training, and mentoring, and supervision and evaluation emphasize reflective and 
developmental approaches. The study concludes that effective and participatory 
principal management contributes significantly to sustainable teacher 
professional development and improved instructional quality in junior high 
schools 

Keywords: principal management, teacher professionalism, instructional leader-
ship, educational management, junior high schooly 

1 Introduction 

In the context of 21st-century global challenges, education systems are required to 
continuously improve their quality to produce human resources who are competent, 
ethical, and adaptive to rapid social and technological changes[1]–[3]. Educational 
institutions are expected not only to develop students’ cognitive abilities but also to 
cultivate character, professionalism, and lifelong learning capacities. Within this 
framework, teachers play a pivotal role as the main agents of learning, while school 
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principals serve as key educational leaders responsible for creating conditions that 
support teacher professionalism and instructional quality[4]–[6]. 

Teacher professionalism is widely recognized as one of the most critical factors 
influencing the quality of education. Professional teachers possess adequate 
pedagogical, professional, social, and personal competencies that enable them to design 
meaningful learning experiences and respond effectively to diverse student needs. In 
Indonesia, efforts to enhance teacher professionalism have been reinforced through 
various national policies, including teacher certification programs, competency 
standards, and continuous professional development initiatives. However, empirical 
evidence indicates that the implementation of these policies has not yet fully achieved 
the expected outcomes, particularly at the junior high school level  [7]. 

National data reveal persistent challenges related to teacher competence and 
professionalism. Reports from the Directorate General of Teachers and Education 
Personnel indicate that a significant proportion of teachers do not yet meet qualification 
and competency standards[8]. Many teachers lack certification, and results of the 
Teacher Competency Test (UKG) show that a large number of teachers score below the 
expected proficiency threshold. International assessments such as PISA and TIMSS 
further highlight Indonesia’s relatively low student achievement, suggesting systemic 
issues in teaching quality and instructional effectiveness. These conditions point to a 
gap between policy aspirations and educational realities at the school level. 

In addressing this gap, the role of the school principal becomes increasingly crucial. 
Principals are not only administrative managers but also instructional leaders who 
influence teacher motivation, professional growth, and school culture. Effective 
principal management involves strategic planning, organizing human and material 
resources, implementing development programs, and conducting supervision and 
evaluation to ensure continuous improvement. Through these management functions, 
principals can facilitate teacher participation in professional development, encourage 
reflective teaching practices, and foster a culture of collaboration and learning within 
schools[9]. 

The legal foundation for strengthening teacher professionalism in Indonesia is 
clearly articulated in Law Number 20 of 2003 on the National Education System, which 
emphasizes the importance of qualified and competent educators. Furthermore, 
Government Regulation Number 28 of 1990 and the Regulation of the Minister of 
National Education Number 20 of 2007 outline the responsibilities of school principals 
in managing educational programs, supervising teachers, and developing educational 
personnel. These regulations provide a formal framework for principals to design and 
implement effective strategies aimed at improving teacher competence and 
professionalism. 

Despite this strong regulatory framework, previous studies indicate that challenges 
persist in the practical implementation of teacher professional development programs. 
Constraints such as limited time, insufficient funding, resistance to change among 
teachers, and unequal access to training opportunities often hinder the effectiveness of 
professional development initiatives. Additionally, the introduction of digital platforms 
such as the Platform Merdeka Mengajar has not been optimally utilized due to 
technological limitations, lack of technical support, and varying levels of digital literacy 
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among teachers. These issues underscore the need for strong managerial leadership at 
the school level to bridge policy intentions and practical implementation[10]. 

Several previous studies have examined the role of principal management in 
improving teacher performance and professionalism. Research conducted in various 
educational settings has shown that effective leadership, supportive supervision, and 
collaborative school culture positively influence teacher competence and motivation. 
However, many of these studies focus on single institutions or specific aspects of 
management, limiting the generalizability and depth of understanding regarding 
comprehensive principal management practices. There remains a need for in-depth case 
studies that explore how principals manage teacher professionalism holistically within 
diverse school contexts[11]–[13]. 

The novelty of this study lies in its comprehensive examination of principal 
management in enhancing teacher professionalism through a case study approach at 
two junior high schools: SMPN 2 Agrabinta and SMPN 5 Cibinong, Kabupaten 
Cianjur. By analyzing planning, organizing, implementation, and supervisory practices, 
this research provides a systematic understanding of how principals exercise 
managerial functions to address challenges in teacher competence development. The 
study integrates management theory, particularly Henry Fayol’s principles, with 
empirical evidence from school practices to offer a nuanced perspective on educational 
leadership. 

Accordingly, this study aims to analyze how school principals manage efforts to 
improve teacher professionalism at the junior high school level. Specifically, it seeks 
to examine the strategies employed by principals, identify supporting and inhibiting 
factors, and explore solutions adopted to overcome implementation challenges. The 
findings of this study are expected to contribute theoretically to the field of educational 
management and practically to school leaders, policymakers, and educational 
stakeholders in developing effective strategies to enhance teacher professionalism and 
improve the quality of junior high school education in Indonesia.. 

2 Method 

This study employed a qualitative approach with a descriptive case study design. 
The qualitative approach was selected to gain an in-depth understanding of school 
principals’ management practices in improving teacher professionalism within real 
school contexts. Qualitative research enables researchers to explore complex social 
phenomena, managerial processes, and participants’ perspectives holistically and 
contextually [14], [15]. The case study design was considered appropriate because it 
allows for an intensive examination of a bounded system, particularly when the 
boundaries between managerial practices and institutional contexts are not clearly 
separated [16], [17]. 

The research was conducted at two public junior high schools, namely SMPN 2 
Agrabinta and SMPN 5 Cibinong, located in Cianjur Regency, West Java, Indonesia. 
These schools were purposively selected based on their relevance to the research 
objectives and their distinct characteristics in managing teacher professionalism. The 
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selection of two schools provided comparative insights into principal management 
practices across different institutional settings. 

The research participants consisted of school principals, vice principals, and teachers 
from both schools. Principals and vice principals were selected as key informants due 
to their central roles in planning, organizing, implementing, and supervising teacher 
professional development programs. Teachers were included as supporting informants 
to capture experiences, perceptions, and responses to principal management practices 
related to professionalism improvement. 

Data collection was carried out through methodological triangulation, including in-
depth interviews, participant observations, and document analysis. In-depth semi-
structured interviews were conducted to explore principals’ management strategies, 
decision-making processes, and challenges in enhancing teacher professionalism. 
Participant observations were used to examine school activities related to professional 
development, supervision practices, and teacher–principal interactions. Document 
analysis involved reviewing school work plans, supervision programs, teacher 
professional development records, meeting minutes, and relevant policy documents to 
corroborate findings obtained from interviews and observations [18]–[21] (Patton, 
2015). 

In this qualitative study, the researcher served as the primary research instrument, as 
data collection and interpretation were closely connected to the researcher’s 
engagement with participants and the research setting [22]. To support systematic data 
collection, supporting instruments were developed, including interview guidelines, 
observation checklists, and document review matrices. These instruments ensured 
consistency while allowing flexibility to capture emerging themes during the research 
process. 

The trustworthiness of the data was ensured by applying four criteria proposed by 
Lincoln and Guba: credibility, transferability, dependability, and confirmability. 
Credibility was established through triangulation of data sources and techniques, as 
well as member checking to verify the accuracy of participants’ statements. 
Transferability was addressed by providing rich and detailed descriptions of the 
research context. Dependability and confirmability were strengthened through audit 
trails, systematic documentation of research procedures, and reflective notes to 
minimize researcher bias. 

Data analysis followed the interactive model proposed by Miles, Huberman, and 
Saldaña [23], which consists of three interrelated stages: (1) data reduction, involving 
the selection, coding, and condensation of raw data; (2) data display, where organized 
data were presented in narrative descriptions, matrices, and tables; and (3) conclusion 
drawing and verification, in which patterns and themes were identified and 
continuously validated throughout the research process. Data analysis was conducted 
concurrently with data collection, allowing the researcher to refine analytical focus in 
response to emerging findings. 

The analytical framework of this study was guided by classical management theory, 
particularly Henry Fayol’s management functions, including planning, organizing, 
implementation, and supervision. Through this methodological approach, the study 
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aims to provide a comprehensive and credible understanding of how school principals 
manage efforts to improve teacher professionalism in junior high schools.. 

 

3 Results 

3.1 Planning of Principal Management in Improving Teacher Professionalism 

The planning stage represents the initial and most strategic phase of principal 
management in improving teacher professionalism. Findings from interviews, 
observations, and document analysis at SMPN 2 Agrabinta and SMPN 5 Cibinong 
indicate that principals carried out systematic planning by aligning school vision, 
teacher needs, and national education policies. 

Interview data reveal that principals perceived planning as a foundation for 
sustainable teacher professional development. Planning activities were initiated by 
identifying teachers’ competency gaps and professional needs. One principal stated: 

“Our planning for improving teacher professionalism begins with mapping 
teachers’ competencies, based on the results of supervision and performance 
evaluations.” (Principal, interview, February 2025) 

Another principal emphasized the importance of collaborative planning: 
“Programs for improving professionalism are not developed individually, but 
through joint meetings with vice principals and teachers to ensure that the 
programs meet actual needs.” (Principal, interview, February 2025) 

These statements indicate that planning was participatory and data-informed. 
Observations show that planning activities were conducted through formal meetings 

such as school work plan discussions, academic supervision preparation, and teacher 
professional development forums. Principals actively facilitated discussions to identify 
priority areas, including pedagogical competence, mastery of learning technology, and 
assessment skills. Observational data also indicate that principals encouraged teachers 
to participate in professional learning communities (MGMP) and training programs 
aligned with school goals. 

Document analysis of school work plans (RKAS), supervision programs, annual 
activity plans, and teacher development records confirms that planning activities were 
systematically documented. Planning documents include schedules for academic 
supervision, workshops, in-house training, and teacher participation in external 
professional development programs. These documents demonstrate alignment between 
planning activities, school vision, and national education standards. Table 1 
summarizes the key planning strategies employed by principals in improving teacher 
professionalism. 

Table 1. Planning Strategies in Principal Management for Improving Teacher 
Professionalism. 

No. Planning Aspect Strategy Description 
1 Needs assessment Competency mapping Identification of teacher 

professional needs 
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2 Program design Professional 
development planning 

Design of supervision, 
training, and mentoring 
programs 

3 Stakeholder 
involvement 

Collaborative 
planning 

Involvement of vice principals 
and teachers 

4 Policy alignment Regulatory 
compliance 

Alignment with national 
education standards 

5 Documentation Formal planning 
records 

RKAS, supervision plans, and 
activity schedules 

Source: Interviews, observations, and document analysis (2025) 
Overall, the planning stage demonstrates that principals functioned as strategic 

managers in improving teacher professionalism. By conducting needs-based and 
collaborative planning aligned with policy frameworks, principals established a strong 
foundation for organizing resources, implementing development programs, and 
supervising teacher performance. These findings suggest that systematic planning is 
essential for ensuring the effectiveness and sustainability of teacher professionalism 
improvement initiatives. 

3.2 Organizing of Principal Management in Improving Teacher 
Professionalism 

The organizing stage focuses on how principals translate planned programs into 
structured arrangements of human resources, roles, and institutional mechanisms to 
support teacher professionalism improvement. Findings from interviews, observations, 
and document analysis at SMPN 2 Agrabinta and SMPN 5 Cibinong indicate that 
principals organized teacher development programs through clear role distribution, 
teamwork, and institutional coordination. 

Interview data reveal that principals emphasized the importance of organizing school 
personnel to ensure the effective implementation of professional development 
programs. One vice principal explained:    

“Organization is carried out by clearly dividing tasks, determining who is 
responsible for supervision, teacher training, and coordination with the MGMP.” 
(Vice Principal, interview, March 2025) 

A teacher highlighted the supportive role of principals in organizing professional 
activities:  

“The principal forms a school development team so that teacher professionalism 
improvement activities can be carried out in a more focused manner.” (Teacher, 
interview, March 2025) 

These statements indicate that organizing involved structured delegation and 
teamwork. 

Observations show that principals established formal teams, such as academic 
supervision teams and school development teams, to manage teacher professional 
development activities. Meetings were conducted regularly to coordinate schedules, 
allocate resources, and monitor program implementation. Observational data also 
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indicate that principals facilitated communication among teachers to encourage peer 
collaboration and knowledge sharing. 
Document analysis of organizational structures, assignment letters, meeting minutes, 
and program coordination documents confirms that organizing practices were formally 
institutionalized. Documents show clear task distribution among principals, vice 
principals, teachers, and administrative staff. These organizational arrangements 
ensured that teacher professionalism programs were systematically implemented and 
monitored. Table 2 summarizes the organizing strategies employed by principals in 
managing teacher professionalism improvement. 

Table 2. Organizing Strategies in Principal Management for Improving Teacher 
Professionalism 

No. Organizing Aspect Strategy Description 
1 Organizational 

structure 
Development 
teams 

Formation of supervision and 
development teams 

2 Role distribution Task delegation Clear assignment of 
responsibilities 

3 Coordination Regular 
meetings 

Coordination among school 
personnel 

4 Collaboration Peer support Encouragement of teacher 
collaboration 

5 Resource 
management 

Institutional 
support 

Allocation of time and resources 

The organizing stage demonstrates that principals functioned as institutional 
coordinators who structured human resources and organizational mechanisms to 
support teacher professionalism improvement. By establishing clear roles, fostering 
collaboration, and ensuring institutional support, principals created an enabling 
environment for effective program implementation. These findings suggest that 
effective organizing is essential for translating strategic planning into operational 
practices that enhance teacher professionalism. 

3.3 Implementation of Principal Management in Improving Teacher 
Professionalism 

The implementation stage reflects how planned and organized programs for 
improving teacher professionalism are executed in daily school practices. Findings 
from interviews, observations, and document analysis at SMPN 2 Agrabinta and SMPN 
5 Cibinong indicate that principals actively implemented various professional 
development strategies to enhance teachers’ competencies and performance. 

Interview data reveal that principals implemented professional development 
programs through academic supervision, training activities, and continuous mentoring. 
One principal stated: 

“The implementation of teacher professionalism improvement is carried out 
through academic supervision, internal training, and by encouraging teachers 
to participate in external training programs and MGMP activities.” (Principal, 
interview, April 2025) 
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A teacher emphasized the practical impact of implementation activities: 
“Through supervision and training, we receive direct feedback to improve 
teaching practices and learning management.” (Teacher, interview, April 2025) 

These statements indicate that implementation focused on practical competency 
improvement. 

Observations show that principals regularly conducted classroom supervision and 
provided constructive feedback to teachers. In-house training sessions and workshops 
were organized to enhance pedagogical skills, classroom management, and the use of 
learning technology. Observational data also indicate increased teacher participation in 
professional learning communities and collaborative lesson planning activities. 

Document analysis of supervision reports, training attendance records, teacher 
performance evaluations, and professional development documentation confirms that 
implementation activities were systematically carried out and recorded. Documents 
show improvements in lesson planning quality, classroom practices, and teacher 
engagement in professional development programs. Table 3 summarizes key 
implementation practices in principal management for improving teacher 
professionalism. 

Table 3. Implementation Practices in Principal Management for Improving Teacher 
Professionalism. 

No. Implementation 
Aspect 

Practice Description 

1 Academic 
supervision 

Classroom observation Direct supervision and 
feedback 

2 Professional training In-house and external 
training 

Skill enhancement 
programs 

3 Mentoring Continuous guidance Ongoing support for 
teachers 

4 Collaboration Professional learning 
communities 

Teacher collaboration 
and sharing 

5 Performance 
monitoring 

Documentation and 
evaluation 

Monitoring teacher 
improvement 

Source: Interviews, observations, and document analysis (2025) 
The implementation stage demonstrates that principals functioned as instructional 

leaders who actively facilitated teacher professional growth. By integrating 
supervision, training, mentoring, and collaborative learning, principals ensured that 
professional development programs were effectively executed. These findings suggest 
that consistent and supportive implementation practices are crucial for translating 
organizational plans into meaningful improvements in teacher professionalism. 

3.4 Supervision and Evaluation of Principal Management in Improving 
Teacher Professionalism 

Supervision and evaluation constitute the final stage of principal management in 
improving teacher professionalism and function as mechanisms for quality assurance 
and continuous improvement. Findings from interviews, observations, and document 

Journal of Science and Education (JSE) 
Vol 7, Issue 1, September 2026, Pages 2262-2274 
ISSN: 2745-5351 (Media Online) 
DOI: https://doi.org/10.58905/jse.v7i1.765

2269 This is an openaccess article under CC-BY-SA license



analysis at SMPN 2 Agrabinta and SMPN 5 Cibinong indicate that principals conducted 
supervision and evaluation systematically to monitor teacher performance, assess 
program effectiveness, and provide follow-up support. 

Interview data reveal that principals viewed supervision and evaluation as reflective 
and developmental processes rather than merely administrative control. One principal 
stated: 

“We conduct supervision and evaluation to support teachers’ professional 
growth, not to find faults. The results are used as the basis for further 
development.” (Principal, interview, May 2025) 

A teacher also emphasized the supportive nature of supervision: 
“After supervision, we receive constructive feedback and guidance to improve 
teaching and learning.” Teacher, interview, May 2025) 

These statements suggest that supervision and evaluation were oriented toward 
professional growth. Observations show that principals conducted scheduled and 
unscheduled classroom supervision to observe teaching practices, classroom 
management, and student engagement. Post-observation meetings were held to discuss 
strengths, challenges, and improvement strategies. Observational data also indicate that 
evaluation results were discussed in teacher meetings and used to plan follow-up 
training and mentoring activities. 

Document analysis of supervision instruments, evaluation reports, teacher 
performance appraisals, and follow-up action plans confirms that supervision and 
evaluation activities were systematically documented. Documents include observation 
rubrics, feedback notes, performance indicators, and records of professional 
development follow-up. These records demonstrate that evaluation findings informed 
subsequent planning and implementation stages. Table 4 summarizes key supervision 
and evaluation practices employed by principals in improving teacher professionalism. 

Table 4. Supervision and Evaluation Practices in Principal Management for 
Improving Teacher Professionalism 

No. Supervision Aspect Practice Description 
1 Classroom 

supervision 
Observation and 
feedback 

Monitoring teaching 
practices 

2 Performance 
evaluation 

Appraisal instruments Assessment of teacher 
competence 

3 Reflective meetings Post-supervision 
discussion 

Collaborative reflection 

4 Follow-up actions Coaching and 
mentoring 

Continuous professional 
support 

5 Documentation Evaluation records Basis for future planning 
The supervision and evaluation stage demonstrates that principals played an active 

role as instructional supervisors who ensured accountability and continuous 
improvement in teacher professionalism. By combining systematic observation, 
constructive feedback, and follow-up support, principals created a reflective 
professional culture within schools. These findings suggest that effective supervision 
and evaluation are essential for sustaining improvements in teacher competence and 
aligning professional development efforts with school goals. 
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4 Discussion 

This study examined principal management practices in improving teacher 
professionalism at SMPN 2 Agrabinta and SMPN 5 Cibinong through four core 
management functions: planning, organizing, implementation, and supervision and 
evaluation. The findings indicate that systematic and participatory principal 
management plays a critical role in enhancing teacher competence, motivation, and 
instructional quality. 

The findings from the planning stage demonstrate that principals adopted a needs-
based and data-informed approach to improving teacher professionalism. Competency 
mapping based on supervision results and performance evaluations enabled principals 
to design targeted professional development programs. This aligns with classical 
management theory, which emphasizes planning as a decisive function that determines 
organizational direction and effectiveness [24], [25]. 

These findings are consistent with previous studies indicating that professional 
development initiatives are more effective when aligned with teachers’ actual needs 
and school contexts [26]. By involving teachers and vice principals in planning 
processes, principals fostered a sense of ownership and commitment, which is essential 
for the sustainability of professional development programs. 

The organizing stage highlights the importance of clear role distribution, teamwork, 
and institutional coordination in supporting teacher professionalism improvement. The 
formation of supervision teams and development committees reflects effective 
organizational practices that enable efficient program implementation. This finding 
supports contingency theory, which posits that organizational effectiveness depends on 
the alignment between structure, tasks, and environmental demands. 

The collaborative structures observed in this study facilitate peer learning and 
professional dialogue among teachers, reinforcing findings from earlier research that 
professional learning communities contribute significantly to teacher competence and 
instructional improvement. This study extends existing literature by demonstrating how 
organizing functions operationalize professional development initiatives at the school 
level [27]. 

The implementation findings indicate that principals actively exercised instructional 
leadership through academic supervision, training programs, and continuous 
mentoring. These practices enabled teachers to receive direct feedback and practical 
guidance to improve their teaching practices. This aligns with the concept of 
instructional leadership, which emphasizes the role of principals in influencing teaching 
and learning processes [28]. 

Moreover, the integration of supervision, training, and collaborative learning reflects 
a comprehensive approach to professional development. Previous studies have shown 
that fragmented or one-time training programs have limited impact on teacher 
performance. In contrast, the sustained and integrated implementation practices 
observed in this study contribute to meaningful and lasting improvements in teacher 
professionalism. 

The supervision and evaluation stage underscores the importance of reflective 
practices in sustaining teacher professional growth. Principals conducted supervision 
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not merely as a control mechanism but as a developmental process aimed at supporting 
teachers’ improvement. This approach aligns with contemporary supervision theories 
that emphasize coaching, mentoring, and professional dialogue[29]. 

The use of evaluation results to inform follow-up actions and future planning reflects 
a continuous improvement cycle in educational management. These findings 
corroborate previous research indicating that effective supervision and evaluation 
systems enhance teacher motivation, accountability, and instructional quality[30]. This 
study contributes new insights by demonstrating how supervision and evaluation are 
integrated into a broader management framework rather than functioning as isolated 
activities. 

Overall, this study contributes descriptively by illustrating how principal 
management functions operate in improving teacher professionalism, explanatorily by 
clarifying the mechanisms through which management practices influence teacher 
competence, and predictively by suggesting that systematic and participatory principal 
management can lead to sustained improvements in instructional quality. The findings 
reinforce the relevance of classical management theory in contemporary educational 
contexts. 

Practically, the study highlights that improving teacher professionalism requires 
more than policy mandates; it necessitates effective school-level management and 
leadership. Principals must function as strategic planners, organizational coordinators, 
instructional leaders, and reflective supervisors. These insights provide practical 
guidance for school leaders and policymakers seeking to strengthen teacher 
professionalism and enhance the quality of junior high school education.. 

 

5 Conclusion 

This study concludes that effective principal management plays a decisive role in 
improving teacher professionalism at the junior high school level. At SMPN 2 
Agrabinta and SMPN 5 Cibinong, principals implemented management functions 
systematically through planning, organizing, implementation, and supervision and 
evaluation. Needs-based planning enabled the identification of teachers’ competency 
gaps, organizing ensured clear role distribution and collaboration, implementation 
facilitated professional development through supervision and training, and supervision 
and evaluation supported continuous improvement through reflective and 
developmental practices. The findings indicate that improving teacher professionalism 
requires integrated and participatory management rather than fragmented or incidental 
efforts. Principals who function as instructional leaders and professional mentors are 
more likely to foster sustainable teacher development and enhance instructional quality. 
This study contributes theoretically to educational management by reinforcing the 
relevance of classical management functions in school leadership and practically by 
providing a reference for principals and policymakers in designing effective strategies 
to strengthen teacher professionalism and improve the quality of junior high school 
education. 

Journal of Science and Education (JSE) 
Vol 7, Issue 1, September 2026, Pages 2262-2274 
ISSN: 2745-5351 (Media Online) 
DOI: https://doi.org/10.58905/jse.v7i1.765

2272 This is an openaccess article under CC-BY-SA license



References 

[1] A. Bandur, M. Hamsal, and A. Furinto, “21st Century experiences in the development 
of school-based management policy and practices in Indonesia,” Educ. Res. Policy 
Pract., vol. 21, no. 1, pp. 85–107, 2022. 

[2] P. Häkkinen, S. Järvelä, K. Mäkitalo-Siegl, A. Ahonen, P. Näykki, and T. Valtonen, 
“Preparing teacher-students for twenty-first-century learning practices (PREP 21): a 
framework for enhancing collaborative problem-solving and strategic learning skills,” 
Teach. Teach., vol. 23, no. 1, pp. 25–41, 2017, doi: 10.1080/13540602.2016.1203772. 

[3] O. Erstad, S. Kjällander, and S. Järvelä, “Facing the challenges of ‘digital competence,’” 
Nord. J. Digit. Lit., vol. 16, no. 2, pp. 77–87, 2021, doi: 10.18261/issn.1891-943x-2021-
02-04. 

[4] D. Darmawati, H. Yanti, and I. Iskandar, “Principal Management In Developing 
Teacher Professionalism In State Junior High School Pidie District,” J. Educ. Sci., vol. 
9, no. 4, pp. 2454–2462. 

[5] A. B. Santosa, “Principal’s leadership strategy in the development of teacher 
professionalism,” JAMP J. Adm. Dan Manaj. Pendidik., vol. 5, no. 1, pp. 1–7, 2022. 

[6] N. Novianti and S. H. Rohmadi, “Principal Leadership Management In Improving 
Teacher Professionalism At Ar-Risalah Bogor Integrated Islamic Junior High School,” 
Pas. Soc. Sci. Dev., vol. 5, no. 2, pp. 166–177, 2025. 

[7] A. Agung, M. A. Firdaus, and U. Rosadi, “Peran Kepemimpinan Kepala Sekolah dalam 
Meningkatkan Etos Kerja Guru PAI di Sekolah,” J. Ilm. Wahana Pendidik., vol. 7, no. 
4, pp. 400–411, 2021. 

[8] M. Sholihah, K. Ratnasari, Y. D. Permatasari, U. Muawanah, and A. N. F. Fajri, “The 
policy of educators’ certification: an effort to improve quality, qualification, and 
teachers’ competence,” in IOP Conference Series: Earth and Environmental Science, 
2020, vol. 485, no. 1, p. 12130. 

[9] S. Palah, I. Wasliman, S. Sauri, and M. A. Gaffar, “Principal strategic management in 
improving the quality of education,” Int. J. Educ. Res. Soc. Sci., vol. 3, no. 5, pp. 2041–
2051, 2022. 

[10] E. Setiariny, “Pemanfaatan platform merdeka mengajar sebagai upaya meningkatkan 
kualitas pembelajaran,” J. Lingk. Mutu Pendidik., vol. 20, no. 1, pp. 23–33, 2023. 

[11] D. P. Pratiwi and D. Wanto, “Principal Management in Improving the Professionalism 
of Teachers in MA Muhammadiyah Rejang Lebong,” J. Qual. Assur. Islam. Educ., vol. 
2, no. 2, pp. 87–98, 2022. 

[12] U. Jayadi, K. F. Ferine, and M. Alfahmi, “The influence of principal leadership role and 
teacher professionalism in improving teacher performance in Mataram City with 
educational quality management as a mediation variable,” Berajah J., vol. 4, no. 10, pp. 
1749–1760, 2025. 

[13] A. Junaedi and H. Asy’ari, “Principal Management in Improving Teacher 
Professionalism in Elementary School,” J. Educ. Learn. Innov., vol. 1, no. 1, pp. 125–
140, 2024. 

[14] J. W. Creswell, Research Design: Qualitative Quantitative, and Mixed Methods 
Approaches, Fourth Edi. London: SAGE Publications Sage UK: London, England, 
2014. 

Journal of Science and Education (JSE) 
Vol 7, Issue 1, September 2026, Pages 2262-2274 
ISSN: 2745-5351 (Media Online) 
DOI: https://doi.org/10.58905/jse.v7i1.765

2273 This is an openaccess article under CC-BY-SA license



[15] A. Tashakkori and J. W. Creswell, “The new era of mixed methods,” J. Mix. Methods 
Res., vol. 1, no. 1, pp. 3–7, 2007, doi: 10.1177/2345678906293042. 

[16] R. K. Yin, Case study research and applications. SAGE Publications US., 2017. 
[17] Adrias and A. Ruswandi, Desain Penelitian Kuantitatif, Kualitatif, dan Mix Method. 

Depok: Rajawali Pers, 2025. 
[18] M. Q. Patton, Qualitative research & evaluation methods: Integrating theory and 

practice. Sage publications, 2014. 
[19] A. K. Shenton, “Strategies for ensuring trustworthiness in qualitative research projects,” 

Educ. Inf., vol. 22, no. 2, pp. 63–75, 2004. 
[20] E. J. Tisdell, S. B. Merriam, and H. L. Stuckey-Peyrot, Qualitative research: A guide to 

design and implementation. John Wiley & Sons, 2025. 
[21] S. B. Merriam and E. J. Tisdell, Qualitative research: A guide to design and 

implementation. John Wiley & Sons, 2015. 
[22] Y. Lincoln and B. Guba, “Naturalistic inquiry. Beverly Hills: Sage Pulications.” Inc, 

1985. 
[23] M. B. Miles, A. M. Huberman, and J. Saldaña, Qualitative Data Analysis: A Methods 

Sourcebook, Third edit. Thousand Oaks: SAGE Publications Inc, 2014. 
[24]  maya novita Sari et al., Manajemen Pendidikan. 2022. 
[25] G. R. Terry, Dasar-Dasar Manajemen Edisi Revisi. Bumi Aksara, 2021. 
[26] L. Darling-Hammond, “Teacher education around the world: What can we learn from 

international practice?,” Eur. J. Teach. Educ., vol. 40, no. 3, pp. 291–309, 2017. 
[27] M. Uhl-Bien, “Relational leadership theory: Exploring the social processes of leadership 

and organizing,” in Leadership, Gender, and Organization, Springer, 2023, pp. 131–
165. 

[28] P. Hallinger, “Leadership for learning: Lessons from 40 years of empirical research,” J. 
Educ. Adm., vol. 49, no. 2, pp. 125–142, 2011, doi: 
10.1108/09578231111116699/full/html. 

[29] T. J. Sergiovanni, R. J. Starratt, and V. Cho, “Supervision: A redefinition,” (No Title), 
1993. 

[30] M. R. Muamar, D. Meirawan, M. Munir, E. Herawan, and I. N. Octavira, “PELATIHAN 
PENGEMBANGAN MODEL SUPERVISI AKADEMIK BERBASIS MENTORING 
UNTUK PENINGKATAN KEMAMPUAN SUVERVISI GURU DI SEKOLAH 
DASAR,” JMM (Jurnal Masy. Mandiri), vol. 8, no. 6, pp. 5663–5673, 2024, doi: 
https://doi.org/10.31764/jmm.v8i6.27014. 

 

Journal of Science and Education (JSE) 
Vol 7, Issue 1, September 2026, Pages 2262-2274 
ISSN: 2745-5351 (Media Online) 
DOI: https://doi.org/10.58905/jse.v7i1.765

2274 This is an openaccess article under CC-BY-SA license


	1 Introduction
	2 Method
	3 Results
	3.1 Planning of Principal Management in Improving Teacher Professionalism
	3.2 Organizing of Principal Management in Improving Teacher Professionalism
	3.3 Implementation of Principal Management in Improving Teacher Professionalism
	3.4 Supervision and Evaluation of Principal Management in Improving Teacher Professionalism

	4 Discussion
	5 Conclusion
	References



