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Abstract. The implementation of entrepreneurship education in Islamic schools
aims not only to develop entrepreneurial competencies but also to foster stu-
dents' God-conscious character through the enactment of Islamic values. How-
ever, previous studies have paid limited attention to the implementation of Is-
lamic entrepreneurship that integrates FASTI values as a mechanism for devel-
oping God-conscious character in Islamic schools. This study aims to analyze
the implementation of Islamic entrepreneurship in fostering students' God-con-
scious character at SMPIT Istigamah Balikpapan by employing the POAC
(Planning, Organizing, Actuating, and Controlling) management functions as
the analytical framework for program implementation. A qualitative case study
approach was adopted. Participants were purposively selected and included the
principal, the vice principal for curriculum affairs, and teachers responsible for
implementing the Islamic entrepreneurship program. Data were collected
through interviews, observations, and document analysis and were analyzed us-
ing the Miles and Huberman interactive model with the support of qualitative
data analysis software. The findings reveal that the implementation of Islamic
entrepreneurship through project-based learning facilitates the enactment of
FASTI values, thereby contributing to the development of students' God-con-
scious character. This character is reflected in enhanced religious awareness,
honesty, responsibility, respectful communication, the application of Islamic
business ethics, and social responsibility. The study proposes an implementation
model of Islamic entrepreneurship that integrates project-based learning and the
enactment of FASTI values as a conceptual framework for fostering God-con-
scious character in Islamic schools.

Keywords: Islamic entrepreneurship, FASTI values, God-conscious character,
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1. Introduction

National education aims to develop students holistically by strengthening spiritual
values, character, knowledge, skills, and social responsibility [1]. Accordingly, educa-
tional success should be measured not only by academic achievement but also by
schools' ability to cultivate moral integrity, ethical behavior, and God-conscious char-
acter. In Islamic education, this objective aligns with the concept of tagwa (God-con-
sciousness), which serves as a fundamental value guiding individuals to integrate faith
into their daily attitudes and actions [2], [3]. Therefore, schools are expected to provide
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learning experiences that simultaneously promote intellectual growth and spiritual de-
velopment.

One educational approach that supports this objective is Islamic entrepreneurship.
Unlike conventional entrepreneurship, Islamic entrepreneurship emphasizes that busi-
ness activities are not solely intended to generate economic profit but also represent
acts of worship carried out according to Islamic principles [4], [5]. Consequently, en-
trepreneurial activities become a medium for internalizing values such as honesty
(sidq), trustworthiness (amanah), responsibility, justice, diligence, creativity, and so-
cial responsibility while developing students' entrepreneurial competencies.

In educational settings, Islamic entrepreneurship extends beyond teaching busi-
ness knowledge and skills. It functions as a character education strategy that enables
students to experience and practice Islamic values through authentic learning activities.
Project-based entreprencurial learning provides opportunities for students to develop
creativity, leadership, communication, teamwork, and problem-solving skills while
simultaneously applying ethical principles in real business practices. Through contin-
uous practice and reflection, entrepreneurial experiences become an effective vehicle
for nurturing God-conscious character [6].

This study implements Islamic entrepreneurship through the enactment of FASTI
values (Fathanah, Amanah, Sidq, Tabligh, and Istiqgamah). These values represent the
exemplary character of Prophet Muhammad (peace be upon him) and serve as the eth-
ical foundation of entrepreneurial learning. Fathanah develops critical and creative
thinking, Amanah strengthens responsibility and trustworthiness, Sidq promotes hon-
esty and integrity, Tabligh enhances ethical and respectful communication, and
Istigamah fosters consistency in practicing Islamic values.

In this study, God-conscious character (taqwa) refers to observable behaviours
grounded in awareness of accountability to Allah and expressed through both religious
commitment and ethical conduct. Within the entrepreneurship program, this character
is reflected in behaviours such as beginning activities with basmalah, viewing entre-
prencurial work as a form of worship (ibadah), conducting business honestly as a re-
ligious obligation, fulfilling responsibilities faithfully, communicating respectfully,
and demonstrating social responsibility in accordance with Islamic business ethics.
Accordingly, the study conceptualizes God-conscious character not merely as general
moral behaviour but as ethical actions explicitly informed by Islamic beliefs and prac-
tices [7].

Despite its conceptual potential, the implementation of Islamic entrepreneurship
in schools continues to face significant challenges. Entrepreneurship education fre-
quently emphasizes business knowledge and technical skills while giving limited at-
tention to the systematic enactment of Islamic values [8], [9]. As a result, entrepre-
neurial activities are often perceived merely as buying and selling rather than as op-
portunities to cultivate ethical conduct, spiritual awareness, and Islamic business prin-
ciples [10]. This situation indicates the need for an implementation model that effec-
tively integrates entrepreneurial learning with character formation.

SMPIT Istigamah Balikpapan provides a relevant context for examining this issue.
The school has established a structured Islamic entrepreneurship program through pro-
ject-based cocurricular activities, including business planning, production, marketing,
and an eco-bazaar. Throughout these activities, students are encouraged to practice
FASTI values in authentic entrepreneurial experiences. However, the implementation
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of these values across different stages of the program and their contribution to devel-
oping God-conscious character have not yet been systematically examined [11], [12].

Previous studies have primarily focused on entrepreneurship education, entrepre-
neurial intention, or character education in general. Limited research has investigated
Islamic entrepreneurship as a school-based educational program for fostering God-
conscious character. Moreover, existing studies have rarely examined its implementa-
tion through the perspective of the POAC (Planning, Organizing, Actuating, and Con-
trolling) management framework while positioning FASTI values as the mechanism
for character development. This gap highlights the need for a more comprehensive
understanding of how Islamic entrepreneurship can be implemented to strengthen stu-
dents' spiritual and moral character.

Therefore, this study aims to analyze the implementation of Islamic entrepreneur-
ship in fostering students' God-conscious character at SMPIT Istigamah Balikpapan
using the POAC management framework. The study contributes a conceptual imple-
mentation model that integrates project-based learning, POAC management functions,
and the enactment of FASTI values as an integrated framework for developing God-
conscious character in Islamic schools.

2. Method
2.1 Research Design

This study employed a qualitative approach using a case study design. A case
study enables researchers to investigate a phenomenon in depth within its real-life con-
text. This approach was selected because the study aimed to analyze the implementa-
tion of Islamic entrepreneurship in fostering students' God-conscious character within
the natural setting of an Islamic junior high school [13].

2.2 Research Setting

The study was conducted from May to June 2026 at SMPIT Istigamah Balikpapan,
Indonesia. The school was selected because it has systematically implemented an Is-
lamic entrepreneurship program through project-based cocurricular activities and in-
tegrates FASTI values (Fathanah, Amanah, Shiddiq, Tabligh, and Istigamah) as part
of its school culture.

2.3 Data Sources and Participants

The study utilized both primary and secondary data. Primary data were obtained
from three purposively selected participants: the principal (N1), the vice principal for
curriculum (N2), and a teacher responsible for the Islamic entrepreneurship program
(N3). Purposive sampling was employed to select participants with direct knowledge
and experience of the program. These participants were considered sufficient to pro-
vide comprehensive information because they represented policy makers, program
managers, and program implementers. Secondary data consisted of school curriculum
documents, entrepreneurship program documents, the school's vision and mission, ac-
tivity reports, educational reports, photographs, videos, and other relevant archives.

Because the objective of this study was to examine program implementation, par-
ticipants were limited to school leaders and teachers who were directly responsible for
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planning and implementing the Islamic entrepreneurship program. Students were not
included as interview participants. Consequently, findings regarding students' charac-
ter development are based on staff perspectives, classroom observations, and docu-
mentary evidence rather than students' self-reported experiences.

Three semi-structured interviews were conducted, one with each participant. In-
terviews lasted between 45 and 70 minutes and were audio-recorded with participants'
consent. Five non-participant observations were conducted across the entrepreneurship
program, covering planning meetings, production activities, product marketing,
presentations, and the eco-bazaar.

2.4 Data Collection

Data were collected through semi-structured interviews, observations, and docu-
ment analysis. Interviews explored participants' experiences regarding the implemen-
tation of Islamic entrepreneurship and the development of students' God-conscious
character. Observations focused on project-based entrepreneurial activities, teacher-
student interactions, students' participation, and the implementation of FASTI values
throughout the learning process. Document analysis was conducted to complement and
verify findings obtained from interviews and observations.

2.5 Research Instruments

The researcher served as the primary research instrument responsible for collect-
ing, interpreting, and analyzing the data. Supporting instruments included semi-struc-
tured interview guidelines, observation sheets, and document analysis checklists. The
interview protocol was developed based on the research objectives, while the POAC
(Planning, Organizing, Actuating, and Controlling) management framework guided
the interpretation of program implementation. Observation and documentation instru-
ments were designed to capture the implementation of Islamic entrepreneurship and
the enactment of FASTI values.

2.6 Data Trustworthiness

To ensure the trustworthiness of the findings, source triangulation and method
triangulation were employed. Source triangulation was conducted by comparing infor-
mation obtained from the principal, vice principal, and teacher. Method triangulation
involved cross-checking data collected through interviews, observations, and docu-
ment analysis. In addition, member checking was conducted by confirming the re-
searchers' interpretations with participants to enhance the credibility of the findings.
Preliminary interpretations and thematic summaries were returned to participants for
confirmation. Participants agreed that the findings accurately represented the imple-
mentation of the entrepreneurship program.

2.7 Data Analysis

The data were analyzed using the interactive model of Miles and Huberman, con-
sisting of data reduction, data display, and conclusion drawing. Interview recordings
were transcribed and integrated with observation notes and documentary evidence. The
data were then coded through an open coding process, organized into categories, and
developed into themes using ATLAS.ti software. Coding involved three stages. First,
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open coding identified meaningful units from interview transcripts, observation notes,
and documents. Second, related codes were grouped into categories through constant
comparison. Finally, broader themes were developed to explain the implementation
process and the enactment of FASTI values. Coding was conducted by the first author
and discussed among the research team until consensus was reached.

Finally, the themes were interpreted narratively to explain the implementation of
Islamic entrepreneurship, the enactment of FASTI values, and their contribution to
fostering students' God-conscious character from the perspective of the POAC man-
agement framework.

3. Result
3.1 Overview of the Findings

Analysis of the interview, observation, and documentary data using ATLAS.ti
generated three major themes: Islamic entrepreneurship implementation, FASTI val-
ues enactment, and the development of students' God-conscious character. Figure 1
presents the network view generated from ATLAS.ti, illustrating the relationships
among the themes identified during the coding process.
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islami

5
b ]
[ | Tabligh
- - iscause of & useof
Pembelajaran berbasis proyek (e— " )W Intemalisasi niai FASTI .;..\°_‘ Perilaku rligius dalam usaka
e I ‘Amanah
s cause of
I Istigamah

Fig. 1. Network Model of Islamic Entrepreneurship Implementation in Develop-
ing Students' God-Conscious Character Based on ATLAS.ti Analysis

Figure 1 illustrates the relationships identified during the coding process. The cen-
tral node represents the implementation of Islamic entrepreneurship, which is linked
to two implementation strategies: project-based learning and collaborative mentoring.
These strategies connect to the five FASTI values (Fathanah, Amanah, Shiddiq,
Tabligh, and Istigamah), which in turn are associated with observable student behav-
iours reflecting God-conscious character. The network therefore represents thematic
relationships identified during qualitative coding rather than causal pathways.

As illustrated in Figure 1, Islamic entrepreneurship implementation constitutes the
central theme of the study. The analysis indicates that the program is implemented
through two main strategies: project-based learning and collaborative mentoring.
These implementation strategies facilitate the enactment of the five FASTI values
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(Fathanah, Amanah, Shiddiq, Tabligh, and Istiqamah), which subsequently contribute
to the development of students' God-conscious character.

The network also demonstrates that the development of God-conscious character
does not occur directly through entrepreneurial activities. Instead, it is mediated by the
systematic enactment of FASTI values embedded throughout each stage of project-
based entreprencurship learning. The relationships among the themes were established
through open coding, category development, thematic analysis, and verification using
interview, observation, and document triangulation.

Based on the thematic relationships shown in Figure 1, the findings are presented
under two major themes: (1) the implementation of Islamic entrepreneurship and (2)
the enactment of FASTI values in fostering students' God-conscious character.

3.2 Implementation of Islamic Entrepreneurship

The findings indicate that Islamic entrepreneurship at SMPIT Istigamah Balikpa-
pan is implemented through project-based cocurricular learning, enabling students to
experience entrepreneurial activities while simultaneously internalizing Islamic val-
ues. The program follows a structured sequence consisting of Focus Group Discussion
(FGD), business proposal development, production, marketing, product presentation,
and an eco-bazaar. Each stage is designed to integrate entrepreneurial competencies
with character formation. Participant N2 explained:

"The Islamic entrepreneurship program is mainly implemented through cocurric-
ular activities, allowing teachers from different subjects to collaborate throughout the
learning process."

Classroom observations confirmed that students worked collaboratively in plan-
ning business ideas, preparing proposals, producing products, marketing them, and
presenting the outcomes during the eco-bazaar. Teachers from various subject areas
continuously provided guidance throughout each stage of the project, not only regard-
ing technical aspects of entrepreneurship but also concerning teamwork, discipline,
and ethical behavior.

These findings were further supported by school documents, including the entre-
preneurship program guidelines, project schedules, assessment rubrics, and activity re-
ports, which demonstrate that entrepreneurial learning has been systematically embed-
ded within the school's cocurricular curriculum. The convergence of interview, obser-
vation, and documentary evidence suggests that project-based learning serves as the
primary mechanism for implementing Islamic entrepreneurship within the school.

3.2 Implementation of Islamic Entrepreneurship through the POAC Framework

The findings indicate that the implementation of Islamic entrepreneurship at
SMPIT Istigamah Balikpapan follows the POAC (Planning, Organizing, Actuating,
and Controlling) management framework. The entrepreneurship program is systemat-
ically organized through project-based cocurricular learning, allowing students to par-
ticipate in authentic entrepreneurial experiences while enacting Islamic values
throughout each implementation stage.
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Planning. The planning stage involved collaborative curriculum discussions
through Focus Group Discussions (FGDs), preparation of project schedules, develop-
ment of business proposals, and alignment of entrepreneurship activities with the
school's educational objectives. Interview data from Participant N2 and supporting
school documents showed that entrepreneurial projects were designed to integrate
business competencies with FASTI values from the outset.

Organizing. During the organizing stage, responsibilities were distributed among
school leaders, teachers, and student groups. Teachers from different subject areas col-
laborated in supervising the projects, while students worked in teams with clearly as-
signed roles, enabling effective coordination throughout the entrepreneurial activities.

Actuating. The implementation stage included product development, marketing
activities, product presentations, and the eco-bazaar. Classroom observations demon-
strated that students actively engaged in these authentic entrepreneurial activities under
continuous teacher mentoring. Throughout this stage, students practiced the FASTI
values while solving problems, interacting with customers, and managing business ac-
tivities.

Controlling. Continuous supervision was conducted through mentoring, class-
room observation, financial monitoring, project assessment, and reflective evaluation.
School documents, assessment rubrics, and activity reports indicated that teachers reg-
ularly monitored students' progress and provided feedback to ensure that both entre-
preneurial competencies and FASTI values were consistently enacted during the pro-
gram.

Overall, the POAC framework provided the organizational structure through
which project-based entrepreneurship was implemented. Within this structured man-
agement process, the enactment of FASTI values became the educational mechanism
linking entrepreneurial activities with the development of students' observable God-
conscious behaviours.

3.3 Enactment of FASTI Values

The analysis revealed that the implementation of Islamic entrepreneurship facili-
tated the enactment of the five FASTI values: Fathanah, Amanah, Shiddiq, Tabligh,
and Istigamah. Rather than being taught as abstract concepts, these values were em-
bedded throughout students' entrepreneurial experiences.

Fathanah

The value of Fathanah was reflected in students' ability to generate innovative
business ideas, develop project proposals, solve production problems, and improve
products based on teachers' and customers' feedback. Participant N1 stated:

"Fathanah is demonstrated when students are able to develop business ideas,
solve problems creatively, and continuously improve their products.”

Observation data showed that students actively discussed alternative product de-
signs and marketing strategies before revising their proposals. Documentary evidence
also indicated several revisions made during the proposal development process, re-
flecting students' critical thinking and creativity.
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Amanah

The value of Amanah was evident in students' responsibility for completing as-
signed tasks, managing business capital, and preparing transparent financial reports.
Participant N3 explained:

"Students are trained to be accountable for every financial transaction. All ex-
penses and revenues must be properly recorded and reported."”

Observations confirmed that each student fulfilled specific responsibilities accord-
ing to their assigned roles, while financial records documented systematic reporting of
capital, expenditures, and revenues.

Shiddiq

The value of Shiddiq was demonstrated through students' honesty during business
transactions and transparent communication with customers. During the eco-bazaar,
observations showed that students explained product ingredients, prices, and quality
accurately without exaggeration. These observations were consistent with sales reports
and teachers' monitoring notes, indicating that honesty was consistently emphasized
throughout the entrepreneurial process.

Tabligh

The value of Tabligh emerged through students' communication skills during
product presentations and marketing activities. Students confidently presented their
business ideas, promoted products using polite language, and responded respectfully
to customers' questions. Presentation assessment sheets and observation notes consist-
ently indicated improvements in students' communication skills throughout the pro-
gram.

Istigamah

The value of Istigamah was reflected in students' consistency in completing every
stage of the entrepreneurship project despite encountering various challenges. Attend-
ance records, observation data, and project documentation showed that students main-
tained active participation from project planning through evaluation. Teachers also
emphasized persistence and commitment as essential elements of entrepreneurial
learning.

3.4 Development of Students' God-Conscious Character

The findings indicate, from the perspectives of school leaders, teachers, and class-
room observations, that the Islamic entrepreneurship program provided opportunities
for students to enact FASTI values during entrepreneurial activities. These findings
describe observable value-consistent behaviours rather than directly confirming stu-
dents' internal value enactment. This development was reflected in observable behav-
iors during entrepreneurial activities. Beyond demonstrating general moral behaviours,
the observations indicated that students expressed these behaviours within an explicitly
Islamic framework. Entrepreneurial activities consistently began with the recitation of
basmalah, teachers reminded students to regard honest trading as part of Islamic busi-
ness ethics, and students were encouraged to view responsibility for financial records
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as an amanah entrusted by Allah. These practices suggest that ethical conduct was
framed not only as good citizenship but also as religious accountability, providing ob-
servable indicators of God-conscious character during the entrepreneurship program.

Students consistently began business activities by reciting basmalah, greeted cus-
tomers politely, maintained honesty during transactions, fulfilled assigned responsibil-
ities, respected teammates, and demonstrated social concern throughout the eco-ba-
zaar. Participant N1 emphasized:

"Our goal is not merely to produce students who are capable entrepreneurs but
also individuals with good character, so that every entrepreneurial activity be-
comes an act of worship and benefits others."

During the eco-bazaar observation, students worked in small groups to organize
product displays, welcome customers, explain product ingredients, negotiate prices,
and record financial transactions. When customers asked about product quality, stu-
dents responded politely and transparently without exaggerating product attributes.
Group members reminded one another to record every transaction accurately and to
treat customers respectfully. At the end of the activity, each group reviewed its finan-
cial records together under teacher supervision. These observations illustrate how
FASTI values were enacted through authentic entrepreneurial practices within the pro-
gram.

These findings were consistently supported by classroom observations, activity
documentation, and school guidelines, all of which showed that Islamic values were
systematically embedded throughout the entrepreneurship program. The triangulated
evidence indicates that students' God-conscious character was developed not merely
through participation in entrepreneurial activities but through the continuous enact-
ment of FASTI values integrated into project-based learning.

4. Discussion
4.1 Implementation of Islamic Entrepreneurship

The findings demonstrate that Islamic entrepreneurship at SMPIT Istigamah Ba-
likpapan is effectively implemented through project-based learning, enabling students
to integrate entreprencurial knowledge with authentic learning experiences. Students
actively participate in every stage of the entrepreneurial process, from business plan-
ning and product development to marketing and evaluation. This learning model en-
courages students to develop problem-solving skills, decision-making abilities, collab-
oration, and responsibility while directly experiencing entrepreneurial activities in
real-world contexts. Consequently, project-based learning provides more meaningful
learning experiences than conventional teacher-centered instruction because students
construct knowledge through active participation [14], [15].

These findings are consistent with previous studies showing that entrepreneurship
education contributes to the development of creativity, leadership, problem-solving
skills, and entrepreneurial competence. Entrepreneurship education also encourages
students to become opportunity creators rather than merely job seekers [16], [17].
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However, this study extends previous findings by demonstrating that project-based
learning not only develops entrepreneurial competencies but also serves as an effective
medium for integrating Islamic values into entrepreneurial practices. Thus, entrepre-
neurial learning functions simultaneously as vocational education and character edu-
cation.

From the perspective of Islamic education, character formation cannot be achieved
solely through classroom instruction but requires exemplary practice, habituation, and
authentic learning experiences. The project-based entrepreneurship program enables
students to experience Islamic values directly while conducting entrepreneurial activ-
ities, allowing them to connect religious principles with everyday economic practices.
Consequently, students do not merely understand Islamic business ethics conceptually
but gradually transform these values into habitual behaviours [18].

Furthermore, the implementation of Islamic entrepreneurship can be interpreted
through the POAC (Planning, Organizing, Actuating, and Controlling) management
framework. The findings indicate that successful implementation depends on system-
atic planning, collaborative organization involving school leaders and teachers, struc-
tured project implementation, and continuous supervision through mentoring and eval-
uation. Therefore, Islamic entrepreneurship should be understood not simply as a
learning activity but as an integrated educational management process designed to fos-
ter students' entrepreneurial competence and God-conscious character simultaneously.

4.2 Enactment of FASTI Values as a Mechanism for Developing God-Conscious
Character

A significant finding of this study is that the enactment of FASTI values functions
as the primary mechanism linking Islamic entrepreneurship with the development of
students' God-conscious character. Rather than being introduced as isolated moral con-
cepts, the values of Fathanah, Amanah, Shiddiqg, Tabligh, and Istigamah were consist-
ently embedded throughout every stage of project-based entrepreneurial activities.
Continuous practice enabled students to internalize these values and gradually trans-
form them into daily behavioural habits [19].

Each FASTI value played a complementary role during entrepreneurial learning.
Fathanah fostered critical and creative thinking in identifying business opportunities
and solving problems. Amanah strengthened responsibility in managing tasks and fi-
nancial resources. Shiddiq cultivated honesty and transparency during business trans-
actions. Tabligh developed respectful communication and persuasive presentation
skills, while Istigamah encouraged consistency in practicing Islamic values throughout
the entrepreneurial process [20]. The integration of these values created a holistic
learning environment in which entrepreneurial competence and spiritual development
evolved simultaneously.

Previous studies have emphasized Islamic entrepreneurship as a means of promot-
ing ethical business practices and Islamic moral values. However, they have provided
limited explanation regarding the educational mechanism through which these values
become internalized by students. The present study addresses this gap by demonstrat-
ing that FASTI values function as an explicit enactment framework embedded within
project-based entrepreneurial learning. This finding contributes to the literature by ex-
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plaining how Islamic values move beyond cognitive understanding to become observ-
able behaviours through repeated practice and authentic learning experiences [21].

An important limitation of this study is that students were not interviewed directly.
Consequently, interpretations regarding students' God-conscious character are derived
from staff perspectives, classroom observations, and documentary evidence rather than
students' own reflections. While triangulation strengthened the credibility of the find-
ings, the study cannot claim direct evidence of students' internal value enactment. Fu-
ture studies should incorporate student interviews, reflective journals, or focus group
discussions to examine how students perceive and sustain FASTI values beyond the
entrepreneurship program.

4.3 Islamic Entrepreneurship in Fostering God-Conscious Character

The development of students' God-conscious character indicates that religious val-
ues are more effectively cultivated when they are experienced through authentic learn-
ing activities rather than delivered solely through theoretical instruction. Entrepreneur-
ial activities provide meaningful opportunities for students to practice Islamic values
in real social interactions, allowing religious principles to develop into habitual behav-
iours through continuous experience and reflection [22].

The findings demonstrate that students consistently practiced religious behaviours
throughout entrepreneurial activities, including greeting customers politely, beginning
transactions by reciting basmalah, conducting honest business practices, fulfilling re-
sponsibilities, maintaining respectful communication, and demonstrating social re-
sponsibility during the eco-bazaar [23]. These behaviours indicate that entrepreneurial
learning can function as a practical arena for integrating Islamic values into everyday
life when supported by structured guidance and continuous habituation.

The findings suggest that students' observable behaviours should be interpreted
not simply as expressions of general moral character but as practices framed within an
Islamic understanding of ethical responsibility. Throughout the entrepreneurship pro-
gram, honesty was presented as sidq, responsibility as amanah, and entrepreneurial
work as an act of ibadah. Consequently, the observed behaviours reflected ethical con-
duct that was explicitly linked to religious accountability, distinguishing the notion of
God-conscious character from broader secular conceptions of character education.

These findings reinforce the fundamental objective of Islamic education, which
seeks not only to develop knowledgeable individuals but also to cultivate morally re-
sponsible and God-conscious Muslims. Unlike previous studies that primarily exam-
ined entrepreneurship education outcomes or general character development, this
study demonstrates that God-conscious character develops through a systematic pro-
cess integrating project-based learning, entrepreneurial practice, and the enactment of
FASTI values. Accordingly, Islamic entrepreneurship serves as an educational bridge
connecting entreprencurial competence with spiritual and moral development.

The novelty of this study lies in the proposed implementation model that integrates
project-based learning, the POAC management framework, and the enactment of
FASTI values into a unified conceptual framework for developing students' God-con-
scious character [4], [11], [24]. This integrated model explains not only what Islamic
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entrepreneurship achieves but also how character formation occurs through structured
educational processes.

From a theoretical perspective, this study extends the existing concept of Islamic
entrepreneurship by positioning value enactment as the central mechanism of character
development. From a practical perspective, the proposed model offers guidance for
Islamic schools in designing entrepreneurship programs that simultaneously
strengthen entrepreneurial competence, Islamic values, and students' God-conscious
character. Therefore, Islamic entrepreneurship should be viewed not merely as entre-
preneurship education but as an integrated educational approach that combines busi-
ness competence, spiritual development, and character formation within a coherent
learning framework.

5. Conclusion

This study concludes that the implementation of Islamic entrepreneurship at
SMPIT Istigamah Balikpapan through project-based cocurricular learning effectively
supports the development of students' God-conscious character. Entrepreneurial activ-
ities not only enhance students' entrepreneurial competencies but also facilitate the
systematic enactment of FASTI values (Fathanah, Amanah, Shiddiq, Tabligh, and
Istigamah) throughout every stage of the learning process. The enactment of these val-
ues is reflected in students' religious awareness, honesty, responsibility, respectful
communication, and the application of Islamic business ethics in authentic entrepre-
neurial practices.

The main contribution of this study is the proposed implementation model that
integrates project-based learning, the POAC management framework, and the enact-
ment of FASTI values into a unified conceptual framework for fostering God-con-
scious character. Unlike previous studies that primarily viewed Islamic entrepreneur-
ship as a means of developing entrepreneurial competence or promoting general Is-
lamic values, this study explains the systematic mechanism through which FASTI val-
ues are embedded in entrepreneurial learning to shape students' character. These find-
ings extend the literature on Islamic entrepreneurship by demonstrating that the suc-
cess of entreprencurship education should be evaluated not only by business compe-
tence but also by its effectiveness in cultivating students' spiritual and moral character
through authentic learning experiences.

Practically, the proposed model provides a useful reference for Islamic schools in
designing, implementing, and evaluating entrepreneurship programs that simultane-
ously strengthen entrepreneurial competence and God-conscious character. Integrating
project-based learning with the systematic enactment of FASTI values offers an edu-
cational approach that balances economic competence with spiritual and character de-
velopment.

This study is limited by its focus on a single Islamic junior high school and a
relatively small number of participants, which may restrict the transferability of the
findings to other educational contexts. Future research is therefore encouraged to in-
volve multiple Islamic schools, include broader stakeholder perspectives such as stu-
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dents and parents, and employ mixed-methods approaches to evaluate the effectiveness
and wider applicability of the proposed implementation model.

References

[1] Suyadi, Z. Nuryana, Sutrisno, and Baidi, “Academic reform and sustainability
of Islamic higher education in Indonesia,” Int. J. Educ. Dev., vol. 89 AR-
102534, 2022, doi: 10.1016/j.ijjedudev.2021.102534.

[2] S. Sentosa and Z. Mubarok, “Pengembangan kurikulum PAI berbasis
pendidikan kewirausahaan dalam pendekatan living values education,”
Nusant. J. Pendidik. Indones., vol. 2, no. 2, pp. 203-224, 2022, doi:
10.14421/njpi.2022.v2i2-2.

[3] R. A. F. A. Retno, L. Badriyah, and E. Masnawati, “Implementasi
pembelajaran Pendidikan Agama Islam dalam membentuk karakter
edupreneur,” Irsyaduna J. Stud. Kemahasiswaan, vol. 5, no. 1, 2025, doi:
10.54437/irsyaduna.v5i1.2095.

[4] R. Pratiwi, U. Adzkiya’, P. A. Cakranegara, I. Kamal, and S. Surahman, “The
strategic role of Islamic law in strengthening entrepreneurial character
education in the era of the Industrial Revolution 5.0,” J. Manaj. Bisnis, vol. 9,
no. 2, 2022, doi: 10.33096/jmb.v9i2.49.

[5] T. W. Nurlia, Firdaus, M. D. Prasetyo, E. S. Mulyani, Rosyidah, and 1. D.
Rahmawati, “Peranan pembelajaran kewirausahaan dalam pembentukan
karakter Islami peserta didik,” Nuris J. Educ. Islam. Stud., vol. 5, no. 1, 2025,
doi: 10.52620/jeis.v5i11.91.

[6] S. H. Md Harizan and M. S. Mustafa, “Islamic entrepreneurship: Analysis of
research trend,” Islamiyyat, vol. 42, no. 2, pp. 79-89, 2020, doi:
10.17576/islamiyyat-2020-4202-07.

[7] A. Maulidi, B. Tamami, S. I. Malyuna, K. Kusaeri, and S. Suparto, “Reframing
entrepreneurial education assessment in Islamic higher education: Mapping
global evidence and proposing a learning-oriented evaluation framework,” J.
Pendidik.  Islam, vol. 14, no. 1, pp. 167-190, 2025, doi:
10.14421/jpi.2025.141.167-190.

[8] M. Kholiluzzair, “Pembenahan karakter wirausahawan Indonesia melalui
konsep Islamic entrepreneurship,” J. IIm. Mhs. Raushan Fikr, vol. 3, no. 1, pp.
86-100, 2017, doi: 10.24090/jimrf.v3i1.1010.

[9] N. Khasan, I. Fadhilah, and A. Imron, “Tarbiyah-based formation of Islamic
entrepreneurial character among santri in pesantren education,” Al-Mudarris
J. Ilm. Pendidik. Islam, vol. 9, no. 1, 2025, doi: 10.23971/mdr.v9il1.11259.

[10] M. A. Ma’arif, F. M. Muqorrobin, A. Kartiko, A. Sirojuddin, and A. Rofiq,
“Developing Islamic character values through student habituation,” Al-Hayat
J. Islam. Educ., vol. 8, no. 1, pp. 337-349, 2024, doi: 10.35723/ajie.v8il.501.

[11] L. Lailatussaadah, A. I. B. Jamil, and F. A. B. A. Kadir, “Designing and
assessing an Islamic entrepreneurship education model for Islamic higher
education (IHE),” J. Ilm. Islam Futur., vol. 23, no. 1, pp. 38-59, 2023, doi:
10.22373/jiif.v2311.17556.

[12]  A. Kolik, “Pengembangan pribadi Islami dalam pendidikan kewirausahaan di

2014 This is an openaccess article under CC-BY-SA license



Journal of Science and Education (JSE)

Vol 7, Issue 1, September 2026, Pages 2002-2015
ISSN: 2745-5351 (Media Online)

DOI: https://doi.org/10.58905/jse.v7i1.827

14

SD Islamic Center Samarinda,” Tarb. Wa Ta’lim J. Penelit. Pendidik. dan
Pembelajaran, vol. 12, no. 1, 2025, doi: 10.21093/twt.v12i1.10406.

[13]  S. Jayanti, A. Aripuddin, A. Nurwahida, J. Susono, and A. Azis, “Instilling
entrepreneurial characteristics through Islamic religious education,” Int. J.
Adv. Sci. Educ. Relig., vol. 8, no. 3, 2024, doi: 10.36448/ijoaser.v8i3.1106.

[14] M. Ibrahim, M. Ilyasin, and Mursyid, “Religious-based entrepreneurship
education to build student independence character in Islamic boarding school,”
Tafkir Interdiscip. J. Islam. Educ., vol. 7, no. 2, 2025, doi:
10.31538/tijie.v7i2.2482.

[15] M. Hogenstijn and C. Cuypers, “The effects of an education program on social
and sustainable entrepreneurship for primary school children,” Int. J. Educ.
Res. Open, vol. 5 AR-100266, 2023, doi: 10.1016/j.ijedro.2023.100266.

[16] H.Herlinda, M. Thahir, and A. Khairat, “Islamic education as a foundation for
religious entrepreneurship in Islamic higher education institutions,” 7a dib,
vol. 28, no. 2, 2025, doi: 10.31958/jt.v28i2.16173.

[17] L. Hakim, M. A. Khafid, and F. O. S. Putri, “The role of Islamic boarding
schools in forming entrepreneurship values and religious leadership of santri,”
Al-Hayat J. Islam. Educ., vol. 3, no. 2, pp. 98-111, 2019, doi:
10.35723/ajie.v3i2.74.

[18] A. Habibi and I. Arifin, “Character education based on the book Mau’idhotul
Mukminin in fostering the spirit of entrepreneurship among students of the
Fathul Ulum Islamic Boarding School in Diwek,” Al-Mudarris J. Ilm.
Pendidik. Islam, vol. 8, no. 1, 2024, doi: 10.23971/mdr.v811.9808.

[19] L. Dewi, A. Yani, and A. D. Suhardini, “Model pendidikan karakter dan
kewirausahaan berbasis etnopedagogis di sekolah dasar Kampung
Cikondang,” Mimb. J. Sos. dan Pembang., vol. 31, no. 2, pp. 399—408, 2015,
doi: 10.29313/mimbar.v31i2.1480.

[20] U. E. Cahyani, S. Masruri, and S. M. Hanafi, “Does entrepreneurship
education matter for Islamic higher education students’ entrepreneurial
readiness?,” J. Ekon. Bisnis dan Kewirausahaan, vol. 11, no. 2, 2022, doi:
10.26418/jebik.v11i2.55092.

[21]  B. Badawi, A. Prihatmojo, E. Elizar, and D. S. Kuning, “Need assessment of
Islamic teaching materials character-based entrepreneurship in university,” Al-
Hayat J. Islam. Educ., vol. 7, no. 1, pp. 75-86, 2023, doi:
10.35723/ajie.v7i1.330.

[22]  Badawi, “Entrepreneurial character education from an early age,” Al-Hayat J.
Islam. Educ., vol. 8, no. 1, 2023, doi: 10.35723/ajie.v8il1.481.

[23] A. Agussalim, W. Wardana, and A. Aminullah, “Entrepreneurship dalam
Perspektif Islam: Konsep, Nilai, dan Implementasi Pendidikan,” /QRO J.
Islam. Educ., vol. 8, no. 3, pp. 999-1014, 2025, doi: 10.24256/iqro.v8i3.7555.

[24] W. Achmad and Iwantoro, “Islamic boarding curriculum management
innovation entrepreneurship Al-Ma’un Muhammadiyah School (Pesantren S-
PEAM, Pasuruan City),” J. Islam. Educ., vol. 6, no. 1, pp. 83-96, 2021, doi:
10.52615/jie.v6il.211.

2015 This is an openaccess article under CC-BY-SA license





